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Abstract

We describe and demonstrate nStudy (Winne & Hadwyn, 2009), a rich web-based
internet application for personal learning based on an agentic model of self-regulated
learning (Beaudoin, 1994; Winne & Nesbit, 2009). nStudy supports learners in carrying
out solo and collaborative structured conceptual analysis of online content in a web
browser with desktop-like capabilities. Learners can read arbitrary web content and link
selected content to new or previously created personal learning objects, including: notes,
terms, learning strategies, tags, concept maps, chats and rich text documents. nStudy
provides a user-configurable set of educationally useful tags to help learners describe and
evaluate content and to manage their learning objectives. nStudy also supports learners in
creating and editing web forms (with drag and drop) that they can apply to their notes and
strategies. Fields in notes’ forms— text boxes, sliders, checkboxes, radio buttons, dates,
spreadsheets, etc. — can represent important educational schemas such as criticisms,
debates, reviews, analyses, etc. Learning strategies are embedded in nStudy as learning
objects that learners can read, apply and link. nStudy also provides tools for collaborating
and sharing learning objects with peers. Other tools slated for delivery by year end,
include: concept mapping, goal setting, monitoring learning progress, and self testing. At
the same time as nStudy enriches learning activities, it provides researchers with a highly
configurable tool for carrying out sophisticated scientific investigations of learning by
logging very detailed, structured data about learning patterns; content selection, use and
review; and use of learning strategies.

Introduction

Learners of all ages acquire much of their learning content by browsing the Internet.
Regrettably, web browsers provide no or poor support for learning. Even with the advent
of so-called “web 2.0” features, browsers lack built in support for solo and social
annotation and offer only rudimentary tools for storing and tagging information. None
offer direct support for organizing and analyzing information.

At Simon Fraser University our team has developed nStudy, a web-based learning
environment. nStudy provides a rich collection of tools for learners to actively interact
with information, apply learning strategies and learn in a self-regulated fashion. nStudy’s
tools are explicitly designed to support best practices at the same time as they help
learners improve how they learn.

In nStudy, people are active in learning and researching in the web: they create,
manipulate and link learning objects — user-created data packages that serve needs and
help achieve learning goals. Learning objects are of multiple kinds: bookmarks, notes,
forms, tags, documents, chats, terms, and various graphical representations of networked
(linked) information objects such as concept maps and term networks. These can be
sorted and filtered by metadata (e.g., title, author, date created, date last viewed, snips
that record the origin of the information in a learning object, and so forth).

A significant benefit of nStudy is that learners can organize their learning objects by
linking them to one another. For example, learners can select a string of text or an image
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(e.g., an equation) on a web page, tag it and link that information to a new or an extant
note, a document (e.g., a term paper), an arbitrary web page, a transcript of a chat with a
peer or teacher, and more. Linking allows learners to create their own rich network of
data and navigate that structured information in ways that extend its uses far beyond
existing HTML links or search tools.

A key feature of nStudy is its support for learning key terms that form the bedrock of
subjects learners study. When terms refer to one another, nStudy automatically links
them. For every learning object a learner has in view, nStudy shows a term network that
depicts not only which terms are “in use” but how they relate to one another.

nStudy’s integrated capabilities and ontology allows Internet users to step beyond
passive clicking and reading to interacting with information, elaborating it, building new
structures of information and managing information’s multidimensional character.

2.1 nStudy’s Information Objects.

Annotating information in nStudy is achieved through easy to use interfaces where users
have access to multiple classes of information objects.

* Bookmarks catalog sites in the Internet (URLSs).

* Notes allow users to elaborate information according to their interpretations. Each
note is automatically linked to the information object that prompted making the
note. If text was selected in the source information object, a copy of that text is
recorded in the note as a hot link snip. Clicking a snip returns the user to the
originating information object.

*  Forms provide a method for creating structured re-usable notes. Creating forms
invites learners to consider necessary kinds of information they need for a task.
Using forms ensures that key information is recorded or identified as missing. A
variety of fields can be included in a form: rich text, checkboxes, radio buttons,
sliders, drop-down classifications, spreadsheets, images, and attached files.

* Tags are indexes to information objects or to snips within objects. Learners can
create their own tags tailored to identify categories they need to catalog tasks,
qualities, follow-ups, events, and so forth.

*  Documents allow users to create a text —a memo, lab report, business plan — using
a richly formatted tool.

* Chats are text records generated as people exchange information. Information
objects can be easily linked as chats unfold using a drag-and-drop method.

* Terms offer a standard form for defining key concepts in a domain. When a term
uses another term in its definition, nStudy automatically links both terms so the
user can easily traverse the conceptual structure of a domain.

* A term net provides a graphical display of a domain’s key concepts in the form of
a node-link network. Each term is a node in the network. Links among terms are
drawn as lines that depict the conceptual structure of the domain. The term net
automatically updates to represent the semantic structure of terms in every
currently open window (e.g., bookmarked web sites, notes, documents, chats).
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* The library is a table that presents information objects according to the user’s
selections of preferred metadata. Each column in the library represents a feature
of an information object such as its title, author, date created, number of links,

date last viewed and more.

* Maps are graphical representations of relationships (links) among information
objects (nodes in the map). Users can create a new map by generating information
objects in a map and linking them at will. Also, maps can be created after filtering
the library to limit information objects to those with particular qualities. A map of
the information objects linked to a current focus, say a note, can be generated at
the click of a button in a toolbar. Information objects in a map can be grouped and
any information object’s “reach” can be extended by showing its links to others.

The nStudy Browser and Annotating Content

nStudy provides its own browser within a browser. In nStudy’s browser window, users
can browse web pages and annotate them. The browser window has three major sets of
components: a toolbar at the top, a “table of contents and links” sidebar on the left, and a

content panel on the right. See Figure 1 below.
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Figure 1 nStudy Browser Window

The browser window toolbar, like most toolbars in nStudy, has a Windows menu which
allows the user to access other windows open in nStudy. This is useful because users can
potentially spawn many windows. The Browser menu provides a shortcut for opening a
new browser window or accessing other open browser windows. A Bookmark button
allows the user to create nStudy bookmarks for a web page currently in view. The Map
button is a convenient way for users to bring up a new concept map window or to bring
up the term net. The New menu is a means for users to create new learning objects of any
type (document, note, form, strategy, term, etc.) Back, forward, refresh, and address bar
components are provided as in regular Firefox windows. nStudy hides the normal Firefox
browser toolbar buttons but preserves the address bar, though it is read-only.

The left sidebar in the browser contains a summary of all links between other information
objects that annotate the page currently in view — it is a “super” table of contents. The
first set of annotations is a list of zags that have been applied to the document as a whole
or selections within it. Each tag may have been applied a number of times so one entry
per tag is shown in the sidebar. Each of these entries is a clickable link. Clicking an entry
scrolls the document to the location where the tag was applied.

The second set of annotations in the sidebar is a list of all the other nStudy information
objects that a user has linked to this page. Each link originates from somewhere in the
document in view and points to another learning object. The type of the learning object is
indicated by a unique icon representing the kind of information item. For example, in
Figure 1 above there is a link to a note and a number of terms. A single-click on an entry
in this list scrolls to the location in the document from which the link emanates; a double-
click opens a new window showing the information object that is the link’s destination.
These features make it easy for a user to see all the annotations she applied to a web
page, where each annotation links to specific information in the document and to access
the annotations themselves. Finally, the sidebar also contains a list of the ferms used on
this page that the user has previously created in her personal workspace. This provides an
important overview of topics covered in a document.

The main content panel of the browser, to the right of the sidebar, presents the web page
the user has loaded. It is always ready to be annotated.

Within a browser window the user can select some text or an image and link it to new or
existing learning objects. Annotation may be performed using a pop-up menu or the
fastmark tool described below.

The browser annotation pop-up menu contains the following options for annotating the
selected text or image:

1. One entry for each of the n most recently applied tags (e.g., n=5). Selecting an item
applies the tag.

2. An entry to link to a new note. Selecting this item brings up a new note window.

3. Anentry to link to a new term. Selecting this item brings up a new term window.
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4. An entry to link to an existing item. This brings up a new linker window where each
kind of learning object can be selected from tabs, then a specific learning object can
be selected as the destination of the link.

These options are described below.

3.1 Tagging Text

Tagging text is a useful way for learners to make educationally relevant judgments about
text. In systems like diigo and delicious, tags apply to entire bookmarks (a whole web site
or page). In nStudy, tags can be applied to specific selections within bookmarked sites
and documents.

Each “workspace” has its own of tags. Each user can create, edit and delete tags. Each tag
has an editable label, a user-assigned color and a description. Learners, teachers and
content developers can create tags to reflect the particular qualities of content,
educational practices and metacognitive theories. This can help remind learners of how
they can or should approach learning and categories they need to consider about the
information they study. The availability of these tags invites users to describe content,
take action on the content, and evaluate the content. Table 1 presents a sample collection
of educationally-designed tags.

Table 1 Sample Tags

Descriptive Tags Evaluative Tags Action Tags
*  Argument ¢  Contradiction *  Analyze further
¢ Cause ¢ False ¢ Ask teacher
*  Clarification e Tlagree *  Assess
e Critique ¢ Idisagree ¢ Clarify
¢ Description * Idon’tunderstand ¢ Criticize
¢ Effect ¢ Important ¢ Evaluate
¢ Elaboration ¢ Interesting e Ignore
* Historical *  Needs further * Re-read

conceptual analysis

*  Hypothesis * Research

¢ Methods ¢ Original

e Review for class

*  Probability * True « Verify

¢ Rationale *  Unclear
¢ Regularity
* Result

¢  Summary

¢ Supports

* Theory
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Tagging information, like other forms of annotation, links the selected information or an
entire learning object to a particular information item, in this case a tag.

nStudy also provides a fastmark tool. In fastmark tagging mode, users first select a tag
and thereafter, whenever text is selected, the chosen tag is applied — there is no need to
display a popup menu, move the cursor to a toolbar or use a keyboard combination.
Fastmark tagging can be used to run through the text and make judgments, for example
about what needs further attention. Research has shown that learners who make
judgments about what they do not know are in a better position to overcome their
knowledge gaps. The fastmark tool also supports rapidly linking selections of information
to notes and to terms.

3.2 Linking Text to New Notes

nStudy has extensive note editing facilities. Users can link text to a new note. For
example, a learner might purposively approach a new browser web page by creating a
“Learning Objective” note as illustrated in Figure 2 below. This note could guide self-
regulating of learning toward outcomes the learner wants to achieve which, in turn, helps
guide the entire learning activity. Setting learning objectives for each important document
is an important educational practice — studying is most productive when learners set
specific, challenging yet realistic goals.

Notice that in this particular note form, there are several fields of different types:

* The Title field designates the title of this note.

* The Form field indicates that this note uses the Learning Objective form.

* The Importance field is used to describe the importance of the learning objectives.

* The Due Date indicates the date by which the learning objective should be met.

* The Difficulty field indicates the difficulty of the goals the user has set.

* The Completion field is used to indicate the extent to which the goal has been
completed (as opposed to a simple binary “done” field).

Every learners’ workspace would normally contain several other forms which they might
use in annotating text with notes. Note editing is described in more detail in Section 4
below.
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| ®e00o nStudy Note - [edpsy-demo]: Learning objectives (ch. 3) S
i ( |:| http://ns-dev.educ.sfu.ca:8080/dev/zk/nc?io=14489&iotype=NOTE&window-name=notedesigner14489& W ) |
| I |
Windows " Browser" Map New™ Link

|| @ Tags Title:

Links Learning objectives (ch. 3)

@Chapter-3.html
Terms Used Select Form: |Learning Objective "
4 Control State Snips:
Info Conceptual analysis of goals
>Chapter-3
Describe your learning objective
l 1. Master all the terms in this document.
‘ 2. Be able to draw out the hierarchy of control states.
|
| 3. Understand the conceptual structure of goals
|
|
|
|
|
| Importance (1-10)
P 0
r Due Date
| May 22, 2009 |[7&
[ Difficulty (1-10)
| 3
|
" Completion (1-10)
| 5
|
Edit Form

’ Item will be saved in: All Items M
|
|
|
| Done & _zotero A

Figure 2 Note Editor (“Learning Objective” Form)

3.3 Linking Text to New Terms

Learners can also add terms to their workspace by linking text to new terms or simply
adding new terms that are not linked to the text. This feature invites learners to think
about the semantic space in which they are studying and how the full semantic space
relates to the information displayed in currently open windows. nStudy scans each
window’s content for related terms and automatically annotates the text with links to
those terms.

Editing Notes

Notes in nStudy are personal learning objects. Each note is structured according to a
form. Like other learning object windows, note windows have a toolbar at the top, an
annotation sidebar on the left, and the content panel to the right of the sidebar. There is
also a retractable form editor sidebar that can be exposed on the right for in-line editing
of forms. When editing a note, the learner also is provided a “save in” combo box which
allows her to choose the folder in which the current item will be saved without needing to
access the Library window.
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The content panel of a note contains the following components:

* A Title field. The prompt for adding a title is configured based on the form.

* A Form Selection field. This is a menu (combo-box) containing a list of all the fields
in the workspace. Selecting an entry replaces all the fields in the currently displayed
form with new fields that are dictated by the alternative form the learner wants to use.

* A Snips field. This contains one entry for every string of text (snip) that the learner
has linked to this note. So if a learner selects some text in the browser, such as
“Formally speaking, there are many ways of distinguishing between control states.”
and links this selection to a new note, then the snips field of the note will contain
“Formally speaking, there are many ways of distinguishing between control states.”
This provides learners with an explicit reminder of what the note links to. A note
might be linked to several snips. Each snip is a clickable link back to the original text
in whatever learning object contains it.

* A list of form fields that are determined by the form, as described below.

Forms are templates that guide the learner to associate specific types of information with
a note and indirectly to associate the note with other web content. Formally, a form
specifies a list of fields. Each field has a type, a title and a set of properties. Forms are
meant to encourage learners to think about the kinds of and designs for knowledge they
should be developing in their annotations. A built in basic note form is provided in each
workspace. See Figure 3 below.

i h (o) (@) - nS(uderote - [edpsy-demo]: independence of measures (@D)
1 ( Dﬁhnp:,‘,*‘ns-dev.educ.sfu.ca:SOSO,v‘dev,"zk;‘n(7|o:1451l&window—name:no!edesignerHSll&lotype:NOTE& W )
| at) a8 o
Windows " Browser™” Map"  New" Link
Tags Title:

| | @ Links

! @Chapter-3.html

f Terms Used

1 A Importance Snips:
Info

independence of measures

Select Form: Basic v

The valenced factors that an agent considers should be orthogonal, or if there is overlap between them the agent
should recognise the overlap.

| >Chapter-3

] "fxt Box:

The author does not explain how an agent can actually separate out the different dimensions of importance, nor how they can
rapidly make judgments about importance.

\
1
] Item will be saved in: All Items hd
1
1
1
i
[

Done & zotero 4

Figure 3 The Basic Note-Form

We have already seen that a Learning Objective form can be used to encourage users to
create goals and elaborate on properties of their goals (importance, urgency, difficulty,
etc.) Another form might be an Argument form. This can be used to encourage students
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to analyze and assess an argument by describing the claim that is made, evidence for the
claim, the strength of the argument, and the relevance of the argument (see Figure 4

below). As another example, a Summary form for notes might prompt the user to enter
the topic, main idea and key details.

00 nStudy Note - [edpsy-demo]: untitled (=]
(_ http://ns-dev.educ.sfu.ca:8080/dev/zk/nc?io=14513&window-name=notedesigner14513&iotype=NOTE& W ) 3, ‘
= e aa o ® |
Windows Browser’” MapV  New' Link {
Tags Title:
Links untitled
Terms Used
Info Select Form: |Argument v
Snips:
@

You haven't linked this note to any text.

Claim

v

Counterclaim

How convincing is this?
0

How relevant is the author's evidence for this claim?

0
Edit Form
Item will be saved in: All Items -

Figure 4 Note Editor (“Argument” Form)
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2| o) @

| Windows Browser Mapy  New Link i
Tags Title:
Links
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Info Select Form: |Summary v
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You haven't linked this note to any text.

Main Idea

o .

Key details
v

save || Discard | [ Edit Form |

| Item will be saved in: All Items v |

| Done & zotero 4
=

Figure 5 Note Editor (“Summary” Form)

When users select a form from the form chooser in a note window, the note is
transformed to present the fields specified by the chosen form. If a new form is needed,
the learner can also click on the “form editor” button to add, remove or edit the structure
of the form embedded in this note. For example, the learner might want to add a “one-
off” text field for an additional type of comment associated with an argument form.
When the form of a note is changed, a visual indicator is added to the form name (in the
form chooser combo box) to signal the form in the current note is a derivative of the form
with which the learner started. This invites learners to think more broadly about how to
design personal learning objects.

Editing Note Forms

A note editor is provided for changing and creating note forms as shown in Figure 6
below. When multiple forms are available for taking notes, learners can be informed and
reminded about different ways in which they can annotate content. This can potentially
lead to a richer cognitive experience. For example, the available of a Summary form can
prompt users to summarize web pages. It can also be used by teachers to support their
teaching objectives. For example, an assignment could be given to students to go through
a collection of web pages and, for each web page, to fill out an argument form that
characterizes the arguments presented. Or, in a course on social science research
methods, a set of forms keyed to various types of research methodologies could be
provided in a workspace. Students could be instructed to go through each of a set of web
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pages and select the appropriate form to describe a research design (e.g., longitudinal,
ABAB, correlational, etc.) and annotate the study according to the form in terms of
general features of research (e.g., hypothesis (text field), number and characteristics of
participants, measures, etc.) and features particular to a kind of research design (e.g.,
check on treatment implementation validity, inter-rater agreement, etc.).

®0o0o nStudy Note Form - [edpsy-demo]: Pre-test/Post-test control group design S
( http://ns-dev.educ.sfu.ca:8080/dev/zk/fd?io=14493&window-name=formdesigner14493&iotype=FORM& W )
3 =) 4 @
Windows ™ Browser New " Link
Tags Name of this note form Add Fields Add Forms Set Properties M
Links Pre-test/Post-test control group design ‘
Terms Used 3 Drag and drop fields to build your form: !
Info Title Prompt !
Notes Name the experiment Label 1l
!
Hypothesis i1
v [@:B 7 U #¢|x x° I
tt
Checkbox 1l
I ¢
!
() Radio Buttons |
!
Independent Variable
el o o] Slider w
!
‘ ‘ ! !
Combobox v !
Dependent variable 1H
v list item1 s
list item2 !
list item3 ! |
!
Control Group Description -
Sl T i Attach File i
i
Import: s
!
Experimental Group Description Date ] ! i
!
-
i
!
11
!
Threats to Internal Validity |
s '
1) History: did some other current event effect the change in the dependent e
variable? No, because both groups experienced the same current events. i
2) Maturation: were changes in the dependent variable due to normal |
Threats to External Validity y
- |
Threats to External Validity !
!
1) Unique program features: There may have been an unusually motivated set !
L
Item will be saved in: All Items v A
v
Done & zotero .~ .

Figure 6 Form Editor Window

The form editor window has the same overall structure as the other editor windows in
nStudy, namely: a toolbar at the top, an annotation sidebar on the left, and a content
panel. It is augmented with a form editor sidebar on the right.

Within the form editor sidebar there are three tabs:

* Add Fields. The user can drag and drop fields of various types onto the form content
panel.

* Add Forms. This presents the user with a list of forms in the workspace. The user can
select an existing form then drag and drop it onto the canvas to create one form out of
another form. This could be useful, for instance, if the user wishes to create several
variants of an “experiment” form.

* Set Properties. The user can click on any field within the form content panel and set
its properties, such as its name, font size, weight, values for combo boxes, slider
ranges, choices for checkboxes, values for list items, files for attachments, etc.
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Linking Existing Items

Often, annotation involves linking selections or a current learning object to tags or to a
new note. However, it is sometimes useful to link two learning objects that already have
been created. nStudy provides a linker tool for this purpose as shown in Figure 7 below.
The linker tool is available in most windows by clicking on the Link button in the top
toolbar. The effect is to link the item in which the Link button was clicked to another
item selected in the linking tool. For example, a learner might write a learning objective

for a web page concerning motivation and link it to a learning strategy object that
describes goal setting.

Search: -
* Note (5) | | Strategy (76) | 4 Term (0) | [gj Document (1) | @ Bookmark (0 3 Forr ) SR o)
Link To New Strategy...

Title Snips Last Used ~ Folder

Goal Setting 2009-05-10 16:03:16

Self-Questioning 2009-05-09 12:28:37 Elaborating and Generating Strategies
Reciprocal Questioning 2009-05-09 12:28:27 Elaborating and Generating Strategies
Interviewing an Expert for Enhancing Situation Interest 2009-05-08 23:34:27 Motivation Strategies
Self-Consequencing Strategy for Enhancing Task 2009-05-08 23:34:27 Motivation Strategies

Persistence and Effort

EpdmalicealSstilglSus s gyattiandng 2009-05-08 23:34:27 Motivation Strategies

Self-Efficacy

Concept Mapping 2009-05-08 23:34:27 Writing Strategies

Cooperative Editing and Peer Technique 2009-05-08 23:34:27 Writing Strategies

S.CAN 2009-05-08 23:34:27 Writing Strategies

Help Seeking 2009-05-08 23:34:27 Writing Strategies

TREE Organizing Tactic 2009-05-08 23:34:27 Writing Strategies

Listing (Brainstorming) 2009-05-08 23:34:27 Writing Strategies

Audience Analysis 2009-05-08 23:34:27 Writing Strategies

4 S for Revision 2009-05-08 23:34:27 Writing Strategies

Free Writing 2009-05-08 23:34:27 Writing Strategies

Ask Questions to be a Critical Writer 2009-05-08 23:34:27 Writing Strategies

Reverse Outlining 2009-05-08 23:34:27 Writing Strategies

Problem-Solution Chart 2009-05-08 23:34:27 Test Preparation and Review Strategies
CARDS 2009-05-08 23:34:27 Test Preparation and Review Strategies
Conquering Test Anxiety 2009-05-08 23:34:27 Test Preparation and Review Strategies

T Vel > el 1-20/761

Link to Selected Strategy

Figure 7 Linker Tool

In the Linker window, the learner selects the type of learning object to link to by clicking

on a tab then chooses any existing item to be linked. The learner also can filter the table
with a search tool.

Editing Documents

Learners often have to produce essays and other kinds of reports and papers. To
accommodate this need, nStudy provides a document editor consisting of a single rich
text field. See Figure 8 below. The same fine grained annotations available to annotate
web pages are provided for documents. Thus, learners can link (possibly overlapping)
selections of text in their report to new or existing learning objects. This provides a
convenient way for learners annotate — tag, make notes about, and link draft text to
primary resources — their essays; and, for teachers or peers to provide constructive

feedback on drafts of essays. For example in Figure 8 below, the user has marked a
paragraph as important.
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®0 0 nStudy Document - [edpsy-demo]: What Cognitive Scientists Need to Know about Virtual Machines (@)
( http://ns-dev.educ.sfu.ca:8080/dev/zk/dc?io=14500&window-name=documentdesigner14500& 14"\

= (& i o =
Windows" Browser™ Map"  New'" Link

Title:
What Cognitive Scientists Need to Know about Virtual Machines ' 4 Highlight Links

4 Tags (&iB 7 U ae|x < ii= =] E E]
& Important!
2 Links

2 Terms Used Many psychologists, philosophers, neuroscientists and others M
A virtual machines | interact with a variety of man-made virtual machines (VMs) every day
" without reflecting on what that implies about options open to
biological evolution, and the implications for relations between
mind and body. This tutorial position paper introduces some of the
roles different sorts of VMs, contrasting Abstract VMs (AVMs) which
are merely mathematical objects that do nothing, and running
instances (RVMs) which interact with other things and have parts
that interact causally. We can also distinguish single function,
specialised VMs (SVMs), e.g. a running chess game or word processor,
from "platform” VMs (PVMSs), e.g. operating systems which provide
;| support for changing collections of RVMSs. (There was no space in the
paper to distinguish two sorts of platiorm VMs, namely operating
systems that can support actual concurrent interacting processes,
and language run-time VMs which can support different sorts of
functionality, though each instance of the language run-time VM
| (e.g. aLisp VM, a Prolog VM) may not support muitiple processes.

: Format Normal v | Font v | Size Ml
AE H

o Info

The different sorts of RVMs play important but different roles in
engineering designs, including "vertical separation of concerns" and
suggests that biological evolution "discovered" problems that
require VVMs for their solution long before we did. Some of the
resulting biological VMs have generated philosophical puzzles
relating to consciousness, mind-body relations, and causation. Some
new ways of thinking about these are outlined, based on attending to
some of the unnoticed complexity involved in making artificial VMs
possible.

The paper also discusses some of the implications for philosophical
and cognitive theories about mind-brain supervenience and some
options for design of cognitive architectures with self-monitoring

and self-control, along with warnings about a kind self-deception 4 I
Larisina out of use of RVMs X

Item will be saved in: |All Items v

€ Find: (Q virtual ) (Next | Previous) () Highlight all) [] Match case
Done zotero

Figure 8 Document Editor

Users can access previous revisions of nStudy documents and compare them. This is very
useful in collaboration and solo learning situations. This provides an opportunity for
peers and teachers to comment on the progress of documents and provide feedback on the
process of improving drafts. It also makes it unnecessary for learners to create backups of
their documents.

Users access these features by clicking on the “Compare” button at the bottom of the
editor window. This presents a Document Version window (see Figure 9 below). That
contains a list of all the versions of a document. Clicking on the View button next to a
version brings the version to the foreground. Selecting two versions and clicking on the
Compare button brings up the Document Comparison window (see Figure 10 below),

which shows the additions (underlined and in green) and deletions (strike-through and in
red).
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) 'What Cognitive Scientists Need to Know about Virtual Machines
[ 'What Cognitive Scientists Need to Know about Virtual Machines
O 'what Cognitive Scientists Need to Know about Virtual Machines
[ 'What Cognitive Scientists Need to Know about Virtual Machines
O 'what Cognitive Scientists Need to Know about Virtual Machines
G'Dat Cognitive Scientists Need to Know about Virtual Machines
[ 'what Cognitive Scientists Need to Know about Virtual Machines
) 'What Cognitive Scientists Need to Know about Virtual Machines

4 'What Cognitive Scientists Need to Know about Virtual Machines *

[ 'What Cognitive Scientists Need to Know about Virtual Machines ':

[ 'What Cognitive Scientists Need to Know about Virtual Machines ':

) 'What Cognitive Scientists Need to Know about Virtual Machines ': 2009-05-10 23:55(2078 characters, 262 words, 1 paragraphs) created by luc
[ 'What Cognitive Scientists Need to Know about Virtual Machines ': 2009-05-11 00:00(2078 characters, 262 words, 1 paragraphs) created by luc
O 'what Cognitive Scientists Need to Know about Virtual Machines *: 2009-05-13 18:37(106656 characters, 14952 words, 2 paragraphs) created by luc

2009-05-14 23:18(106656 characters, 14952 words, 3 paragraphs) created by luc
2009-05-14 23:23(108851 characters, 15303 words, 4 paragraphs) created by luc

‘1 2009-05-14 23:26(108861 characters, 15313 words, 4 paragraphs) created by luc
‘1 2009-05-14 23:29(109162 characters, 15371 words, 4 paragraphs) created by luc
‘1 2009-05-14 23:34(109163 characters, 15372 words, 4 paragraphs) created by luc
‘1 2009-05-14 23:37(109265 characters, 15382 words, 4 paragraphs) created by luc
‘1 2009-05-14 23:38(0 characters, 0 words, 0 paragraphs) created by luc

‘1 2009-05-14 23:41(5003 characters, 794 words, 6 paragraphs) created by luc

‘1 2009-05-14 23:43(5179 characters, 823 words, 6 paragraphs) created by luc

‘1 2009-05-14 23:44(5359 characters, 851 words, 6 paragraphs) created by luc

(current): 2009-05-14 23:46(5388 characters, 853 words, 6 paragraphs) created by luc

View
View
View
View
View
View
View
View
View

View

View

Please select two versions. Compare

Figure 9 Document Version Window

® O O Comparing 'What Cognitive Scientists Need to Know about Virtual Machines ' - 2009-... O
( ‘ http://ns-dev.educ.sfu.ca:8080/dev/zk/doc-comparison?ﬁrst-snapshot=1602&second-snaps{}) t

*
The design-based approach, used chiefly in Al involves taking an engineering scientist

methodology for studying real or possible systems. It has five main steps some of which can be
executed recursively or in parallel. (1) Specify the requirements of the system in question. That is,
what capabilities does or should the system have? What are its tasks, and why does it have them? It

is a significant theoretical contribution to specifically and generally describe the competencies of a

cognitive system. including what the system can do and what it cannot d A ply of requirements
analysis of autonomous agents was presented in the previous section. This is extended throughout

the thesis. (2) Propose designs which can satisfy the requirements. A design comprises an
architecture and its mechanisms. An architecture comprises modules (components) that have causal
links between them (e.g.. data transmission, getriggerin g. inhibit #io In. acceleratin hibig. modulati
en g, etc.) The architecture need not be described at a physical level, i.e. its components can exist in
a virtual machine. (3) Implement designs (which can be prototype designs) in a computer
simulation or in hardware. This helps to uncover lacunas and inconsistencies in a theory. It also can
lead one to discover that the th cannot ssibly true. simpl ause it cannot

implemented. Most theories in psychology are false for this reason. (4) Analyse how, and the extent
to which, the design meets the requirements, and how the simulation embodies the design. The
analysis can be both mathematical and based on experimental tests of the implementation. (5) Study
the space of possible designs surrounding the proposed model: How could the model have been
different? What are the trade-offs that are implicated in the design? How would slight changes in
the requirement impact on the design? What further capabilities could the system have if its design
were slightly different? A complete understanding of a design requires that one can characterise it in
relation to other designs in the space of possible designs (Sloman, 1984; Sloman, 1993a: Sloman,
1994c¢).
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not imply that it cannot vield theories about humans
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. In fact quite the

n is for in order to s how individuals of some speci all ra

Figure 10

Document Comparison Window
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Learning Strategies

nStudy provides a type of learning object specifically tailored to describe learning
strategies, illustrated in Figure 11 below. These strategy objects have their own forms.
Typically, the form of a strategy explains when to use it, why it helps and provides
examples. Learners can create their own learning strategies and link to them. Or they can
link text in a browser window to a particular strategy as a reminder to apply it.

® 0o nStudy Strategy - [luc-demo]: Outlining (Before Class) VI"‘
\ = = o @ |
Windows7 Browser Map7  New Link
Tags Title: !p
Links Outlining (Before Class)
IT:frams Used Select Form: |Strategy Form Template ~
Snips:

You haven't linked this strategy to any text. ‘

Proposed and modified by [add name to list]:

Provide a general description of the strategy: [

block notes. The hierarchical structure has headings and subheadings.

A strategy in which you identify key points and supporting details and arrange them in an organized manner such as a hierarchical list, also known as ‘ ‘

When should you use this strategy? For what kinds of goals is this strategy particularly useful? l

« Appropriate for all courses.

« Especially useful for understanding the main idea with supporting details and examples. [

Explain how to apply the strategy step by step. [

1. Preview textbook for information about what the topic to be covered in the lecture. l

2. Use the headings and subheadings in the textbook as your headings and subheadings in your partial outiine notes. Arrange hierarchically.

3 Paranhrasa imnortant ideas and subordinate idaas and axamnlas Fxamine how thev fit toaathar (This sacond nart can ba dona aftar tha lactira |
Why does this strategy work? Explain the theory and concepts underlying this strategy (justification). [

Setting up an outline with headings and subheadings activates your prior knowledge. It motivates you during the lecture because you can monitor your
motivation, attention, and note completeness.

Outlining works based on the SMART Operations:
S-select questions you have about the to-be-learned subject l
M-monitor your understanding of the new material with your prior knowledge

A-assemble questions l

R-rehearse the answers to your questions £ l

Exampl‘e‘;:u T l

Attach more examples here:
<no flle chosen> [Browse... l

Courses or tasks for which I have used this strategy:

Questions I can ask myself to evaluate how effective this strategy is, or criteria for evaluating this strategy: l

How helpful was this strategy in helping me y 1 . . effective)
Questions should target thinking processes or main purposes of the strategy.

Did this strategy help me to...?

-~

Y

Figure 11 Learning Strategy Editor

Figure 12 below illustrates some of the learning strategies built into an nStudy
workspace.
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100 nStudy Library - [luc-demo]
@ http://nstudy.educ.sfu.ca:8080/nstudy/zk/nav?window-name=navigator W
Windmivs 4 Brovfer Chat Maup.' /' ShowV Ne»:r)‘, L?k Search: v ML 3 Pr;:?}le Lo%:)]ut
a All Items O Type Title € Folder
| -y My Folders -
3 Strategy Library — Strategy Goal Setting T
] &3 Strategy Library O strategy Form Basic |
{3 Activating Prior Knowledge Strateg [ Strategy Cause and Effect Diagram Structuring Strategies |
3 Comprehension Monitoring Stratec sy - . . . |
3 Elaborating and Generating Strate _! Strategy Oulining [Structuring Strategy] Structuring Strategies |
3 Isolating Key Information Strategi ) strategy Knowledge and Hierarchy Mapping Structuring Strategies |
:j Mne‘mo‘nic Strategies +| | O strategy Compare and Contrast Structuring Strategies :
a3 !"lctl\/illon St_rateg\e.s v| | O strategy Timeline Structuring Strategies |
————— e (=] Strategy Concept Mapping Structuring Strategies !
Show Items Tagged by: O strategy Outlining (Teacher-Completed) Note Taking Strategies :
Select: O strategy Annotation - Isolating Key Information (After Class) Note Taking Strategies |
™ untagged items O strategy Highlighting/Underlining (During Class) Note Taking Strategies :
=] Strategy Cause and Effect Diagram (Before Class/Matrix Notes) Note Taking Strategies |
=] Strategy Timelines (During Class) Note Taking Strategies :
O strategy Outlining (Before Class) Note Taking Strategies |
=] Strategy Brainstorm/Braindump (Before Class) Note Taking Strategies L
[ strategy Comparison and Contrast Chart (Before Class/Matrix Notes) Note Taking Strategies W)
| =] Strategy Cornell Method (During Class) Note Taking Strategies
10 Strategy Concept Map (Before Class) Note Taking Strategies
=] Strategy KWL (Before Class) Note Taking Strategies
=] Strategy Preview Your Textbook (Before Class) Note Taking Strategies
] =] Strategy Venn Diagrams Test Preparation and Review Strategies
i =] Strategy Peer Teaching Test Preparation and Review Strategies
O strategy Test Preparation Plan Test Preparation and Review Strategies
0O Strategy Preparing for Essay Tests (Word Clues) Test Preparation and Review Strategies
(=] Strategy Cornell Method [Test Preparation and Review Strategies] Test Preparation and Review Strategies
(=] Strategy Cognitive Roles in Groups Test Preparation and Review Strategies
=] Strategy PORPE Test Preparation and Review Strategies
O strategy Concept of Definition Map Test Preparation and Review Strategies
=) Strategy Study Environment Assessment Test Preparation and Review Strategies
O strategy MURDER Test Preparation and Review Strategies
O strategy Listening Team Test Preparation and Review Strategies
O strategy Conquering Test Anxiety Test Preparation and Review Strategies
[ strategy CARDS Test Preparation and Review Strategies
O strategy Problem-Solution Chart Test Preparation and Review Strategies
O strategy Reverse Outlining Writing Strategies
=] Strategy Ask Questions to be a Critical Writer Writing Strategies
O strategy Free Writing Writing Strategies
Current Workspace: O strategy 4 S for Revision Writing Strategies :
luc-demo 2 = - — —— - ) <
Version:1.1 BETA Build:v_1_1_b_0010 Date:8-May-2009 14:08 Release:1.1
2

Figure 12

Working With Terms

Learning Strategies in Library Window

nStudy provides an editor for terms as shown in Figure 13 below . Terms are
effectively glossary or dictionary entries that play a special role in the system. The
sidebar of every editor window contains a section listing terms used in the learning
object. This section is populated with the subset of all terms in the workspace that are
mentioned in the learning object currently in view. The list of terms provides a means for
learners, at a glance, to identify which concepts are being discussed in the document.
Also, learners can immediately review the definition of these terms by double clicking
them. As they build more complex conceptual structures, learners also can manually link
related sections of texts to terms.
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| ®@00
| ( E http://ns-dev.educ.sfu.ca:8080/dev/zk/gc?io=14495&window-name=glossarydesigner14495& w
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<
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3
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=
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=y
o
m
— |
(s}
<

= fal| fan o
Windows ™ Browser™ Map"  New" Link

2 Tags Title:
S Review Urgency
I @ Links R |
i @fChapter-3.htm| Description:
A Terms Used An agent also must be able to form beliefs about the urgency of goals. In simple cases, the
A Importance notion of urgency is the same as that of a deadline: i.e., it indicates the amount of time left
5 Infoa before it is too late to satisfy the goal. This is called "deadline urgency" or "terminal urgency".
| A more general notion of urgency is more complex: here urgency reflects temporal information
about the costs, benefits, and probability of achieving the goal (Beaudoin & Sloman, 1991).
For instance, urgency information might indicate that the importance of satisfying a goal
increases monotonically with time, or that there are two junctures at which action is much less
i risky or costly. Hence urgency is not necessarily monotonic, and urgency descriptors can be
used to characterise some opportunities. An even more general notion of urgency is not only
1 indexed in terms of quantitative time, but can be indexed by arbitrary conditions: e.g., that
| executing the goal to recharge a baby will be less costly when a new and more efficient
battery charger is installed. In this example, the juncture is a condition denoted by a
| proposition, not a quantitatively determined juncture.

—

' Urgency can either be conceived in an outcome centred or an action (or agent) centred

{ manner. When urgency is outcome centred, it is computed with respect to the juncture of

| occurrence of the event in question (e.g., when a baby will fall into a ditch). If it is action
cen

7|t at which the nursemaid can successfully initiate movement toward the baby heading for

‘| the ditch).

>

Snips:

urgency
>Chapter-3

Item will be saved in: All Items Ml

{
_ Done & zotero

Figure 13 Term Editor

Working With Items in the nStudy Library

The nStudy library is a window with a tabbed table listing a learners’ personal learning
objects. An example is shown in Figure 14 below. Given the large quantity of personal
learning objects that learners generate in learning, it is important to have many different
ways to search, filter and organize them:

* Learners can organize their items into folders, as shown in the top left panel of the
library.

* They can do a full text search or search by meta-data such as: creator, last editor, date
created, date modified, folder, last viewer, snip, title, etc.

* They can filter the window according to type of learning objects (e.g., note,
bookmarks, etc.)

* They can sort the table by any of its columns that describe the meta-data of learning
objects.
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* They can configure which columns they want to view, for example, the number of
links a learning object has to other objects, its tags, date last viewed, etc. See Figure

15 below.

* They can filter the table by tag, as shown in the bottom left panel, e.g., to show only

learning objects tagged as “I don’t understand”.

By examining the links column, learners get an idea of how many annotations are
associated with a particular learning object. For example, in the figure below, the
bookmark “A definition of development” has 20 links. By looking at the tags column, it

can be seen this page has six tags.

®e0o nStudy Library - [edpsy-demo] (e}
(Q http://ns-dev.educ.sfu.ca:8080/dev/zk/nav?window-name =navigator 17 e
=] el & o : o = | Morev B 3 <
Windows™/ Browser”7 Chat MapV Show™ New" Link Search: Delete Import File Profile Logout
S All Ttems Oype Title Snips Link Date Last Viewed * Tags
) £3 My Folders =
3 EDUC 220 [ Tag Highlight 1 2009-04-28 13:03:16
0 3 Ch 01 Teachers, teall| | [J Bookmark Do teachers make a difference? 0 2009-04-28 13:03:34
C ’! Ch 02 Cognitive dvtj O Term Development development 8  2009-05-11 16:21:12
: :: E: g: E:I‘l'i:::'::gv [ Bookmark A definition of development 20 2009-05-09 11:41:37
£3 Ch 05 Culture O Term Physical Development 1 2009-05-11 15:38:38
3 Ch 06 Behaviourism ;| | () Term Personal Development 2 2009-04-28 17:42:10
& Ch 07 Cognition-Ledy | | 0 1orm Social Development 2 2009-05-05 06:18:32
[ ) s B Term Cognitive Development 1 2009-04-28 21:38:47
Show Items Tagged by: O Term Maturation 2 2009-05-03 15:41:36
Select: O Term Lateralization 3 2009-05-05 06:16:46
™ untagged items O Term Synapses 2 2009-04-29 11:05:08
 Brain development and O Term Hemisphere 3 2009-05-05 06:16:22
learning (6) 1 Oterm Cerebral Cortex 5 2009-04-28 17:03:04
™ Higher order brain [ Bookmark Chapter Two 0 2009-04-28 15:04:25
functions (4) Tl Overm Pruning 3 2009-04-28 17:03:04
™ 1Review ) 1 O Term Thalamus 0  2009-05-03 16:37:29
™ Important! (2) L] Overm Frontal lobe 3 2009-04-29 06:36:32
W Lower order brain O Term Auditory cortex 2 2009-04-29 06:36:39
functions (2) O Term Neuron 2 2009-04-28 17:03:04
() Physiological Development O Term Axon 4 2009-04-28 20:28:31
() 1 [l Oterm Dendrites 3 2009-04-28 18:05:43
“ Preoperational Stages (2) . O Term Experience-expectant production/pruning 1 2009-04-28 17:11:26
™ Highlight (1) ~ Overm Experience-dependent production/pruning 1 2009-04-28 17:12:20
W Test (1) 5 OTerm Myelination 1 2009-04-28 17:03:04
M 2Dan't underctand (0) MERSIIET Chapter 2 - Development 0  2009-05-11 15:04:41
C e O Form Basic 0  2009-05-11 17:34:08 =
edpsy-demo % 1 /2y [1-100/114)
Version:1.1 BETA Build:v_1_1_b_0010 Date:11-May-2009 15:44 Release:1.1
Javascript;; ) zotero

Figure 14 Library Window
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Drag and drop items into the 'Columns present' list to make them
visible in the Library. Move items to the 'Columns available’ to
remove them from the view.

Columns present Columns available
Type Creator
Title Date Created

Snips Last Viewer
Date Modified Date Last Viewed
Links Last Modified By
Tags Form
Folder
l OK ” Cancel ]

Figure 15 Configuring Columns

10.1 Copying Objects

11

The Library window provides several methods for copying information items:

* Users can copy items to other workspaces, for example, from their personal
workspace to a workspace shared with a group; or, vice versa.

* Group administrators, such as a course instructor, can copy items to particular groups
of learners.

* Learners can copy items to peers.

These operations can apply to individual items or to entire folders of items. When
learners copy items, they are prompted as to whether to copy the items’ links as well.

Using Workspaces for Tasks and Collaboration

nStudy’s collaboration model leverages the concept of “workspace.” Every learning
object is associated with a single workspace. When learners log into nStudy they must
select a workspace in which to work. They can change workspaces at will.

To accommodate group work, workspaces can have several members, and all members of
a workspace have equal read-write access to every learning object in the workspace.
Workspaces can be setup, for example, for collaborative study of particular subjects or
for specific projects. A teacher giving group assignments might create several
workspaces and assign students to each workspace.

As noted earlier, learning objects can be copied across workspaces.

Workspaces are not merely useful for collaboration. Learners can also use workspaces to
separate their work, for example, creating a workspace for each course they are taking. In
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future work, we plan to allow a learner to have simultaneous access to multiple
workspaces.

Maps

nStudy contains a “map” tool that is a generalization of a concept mapping tool. A map is
a graphical representation of information in a workspace that extends the library
window’s tabular representation of those learning objects. See Figure 16 below.
Learners can add any existing or new information item to a user map. Maps of learning
objects are easy to create. For example, in the library, filter or select rows to create a
collection of learning objects and click the “Show on Map” button in the toolbar.
Learners can also create learning objects directly in a map.

In a map, learning objects are represented as nodes. Links between nodes are
automatically displayed. For example, a user might select a bookmark in the library
window and show it on a new map. All the learning objects linked to that bookmark are
displayed in the map.

Maps, like other learning objects, can be shared amongst workspace members. This
invites learners to reflect together on collaborative progress and their respective
contributions to collaborative projects.

Map windows have a similar layout to other windows in nStudy. They contain a sidebar
with an items panel listing all the items that are shown in the map. Learners can select an
item in the items panel which causes it to be selected on the map.

Maps do not display tags or forms on the canvas. Instead, tags and forms that have been
applied to items in the map are listed in the sidebar. A user can select a tag (such as
“Important!”) in the sidebar which causes all the correspondingly tagged nodes in the
map to be selected. This provides a quick method for visually identifying items to which
a particular tag has been applied and examining how those learning objects relate to
others in the map.
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Figure 16 User Map

In maps, a tools palette is provided to perform typical concept mapping operations such
as adding new notes, terms, bookmarks, chats, and other items to the map. It also
provides a linking tool so that learners can create new links among items. For example, a
learner might want to link the term “control state” to the term “motivation.” In this case,
when the learner later opens the “control state” term, he will see a link to the term
“motivation.”

Users can also access learning objects from the map. For example, double clicking on the
node representing the term “Social Development” in Figure 16 above opens that term’s
window to display its definition and other information provided in its items sidebar.

Term Net

As described above, each learning object window contains a sidebar with a “related
terms” panel that lists the subset of terms in the current workspace that are mentioned in
the current window. The term net generalizes this facility in two ways. First, the list
format in a learning object window is transformed to a node-link network. This better
reveals the conceptual structure of terms. Second, the term net “listens” to every currently
open window. This extends the scope of terms considered beyond just one learning
object. By examining the term net, learners can get a constantly updated overview of key
terms that are involved in the learning objects with which they are currently working.
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Chatting

nStudy has an integrated chat tool based on the jabber protocol. (See Figure 17 below.)
Our chat tool has three unique features. First, learners can annotate chats “live.” As the
chat unfolds, they can link contributions from their peers to learning objects in their
personal workspace. Second, the “terms used” panel of a chat provides a live update of
the key terms mentioned in a chat. Third, teachers or researchers can configure roles for
participants in a chat and develop prompts coordinated to specific roles. This feature
helps chatters develop a structure for their collaboration that improves their shared work.
Table 2 below provides some example roles and prompts that users can assign to
themselves in study-related chats. Like some other chat tools, learners can also share with
one another their learning objects. And, as is true of all nStudy’s learning objects, chats
are preserved for later annotation and linking, and can be added to maps.
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Figure 17 Chat Windows
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Table 2 Example Chat Roles and Prompts

Role Stem

Summarizer “Did you think this part was about ...”
“Did you think the main point was...”
“What you got from this was....”
“You thought.....”

“It seems as though.....”

Questioner “One question you had was....
“What were you thinking about...”
“What question(s) can you ask about”
“I’m curious about...”

“Why do you think.....”

Clarifier “I wasn’t sure about...”
“Can anyone explain....”
“Where do you find....”
“This is where I found....”

“Do you think this means...”

Predictor “Do you think we will be reading about...
“Do you wonder if... ¢
“Do you predict that...”

“Based on what we know....”

“What will happen if....”

15 Logging and Analysis

nStudy is not just a learning environment. It is also a powerful scientific tool for
investigating learner behavior in fine detail. nStudy generates extensive logs of learners’
interactions with information and the ways they use the system’s tools to survey
information, annotate it and study. The system logs the time of every learner event, the
identify of the learner who generated the event and information specific to the type of
event, as described below.

The two main types of events are model events and view events. Model events are logged
when users create, modify, delete or link learning objects. The entire state history of any
learning object can be reconstructed from model events. This information can be
leveraged for learners’ use as well. For example, users can view the history of every note,
term, tag, form, strategy and document.

View events capture learners’ interactions with nStudy’s interface. When learners click
on “hot” items , make a selection in a list, click on a link, load a new item in a window,
add a node to a map, send a chat message, and so forth, a view event is generated. nStudy
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logs the type of event (e.g., button pushed), the ID of the specific component generating
the event, and the containment hierarchy of the component (e.g., the window). The
learning object in which these view events occur is also captured, when applicable (i.e.,
what note was opened).

nStudy events are formatted according to an XML schema which supports detailed
analyses of events’ occurrence, frequency, sequence, pattern, and other qualities of how
learners study.

These detailed logs are designed to help education researchers answer a wide variety of
questions about learning, such as: (a) How do text cues affect the information that
learners select? (b) Which tags promote the detection of knowledge gaps? (c) What are
the effects of goal setting on the enactment of learning strategies? (d) Is recall more
accurate or more thorough when users use argument note forms vs. when they use
summarization note forms? (e) Do learners write more comprehensive essays when they
build maps from scratch or create node-link representations after annotating resource
documents?

We are currently designing software tools to help learners, instructors, researchers and
nStudy designers summarize and analyze the extensive and detailed log data that nStudy
collects. Sample reports that the system will describe include:

* For each class of learning object, summaries of each type of event (create, update,
delete, view).

* Time spent on particular tasks.

* Reading rates for browser documents.

* Number of times items were reviewed, when and for how long each time.

* Percentage of content that was annotated.

* Relations between terms and learning objects (e.g., which terms appeared in which
items).

* Time spent viewing vs. linking information items as a function of the number of
terms in them.

We will provide ways for users to “drill down” from reports to the actual event data and

information items that are consolidated in the report. For example, when viewing a table

of note update events, users should be able to access the state of the note at the time at

which the note was updated.

Future Developments

Several enhancements are planned and in progress, including a self-test system, more
extensive log analysis and user feedback.

A practice question learning object will be introduced. This will consist of a question, a
collapsible snip field, an answer field, and several additional fields such as: importance,
deadline, difficulty, mastery and number of attempts. Learners will be able to read a
browser document and link snips of text to new practice questions. They will be able to
do the same thing for terms and other learning objects.

Having created practice questions for a web page, learners will be able to click a “Quiz”
button on the browser’s toolbar whereupon nStudy will present practice questions
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associated with that page according to an algorithm that considers factors such as: how
recently questions were presented, the learner’s success rate with the questions, delay
since last viewing the web page and other factors that educational research identifies to
help learners experience a valid test of knowledge. This will provide a convenient way
for students to assess and improve their mastery of the content on that page. In the
browser window’s sidebar, nStudy will present the learner’s success rate with page-
relevant questions and other statistics about the questions, such as the average difficulty
of the questions.

Learners also will be able to generate a self-quiz from the library window. They will be
able to select a folder or a collection of items in the library table, control-click, and select
“Quiz” from the popup menu. This will launch a quiz based on the question items that
have been linked to the selected items.

Learners have difficulty formulating useful practice questions. We are currently
designing tools to automatically generate quiz questions for glossary items. For example,
given related terms in a term net, the tool will pose questions for students to define terms,
compare related terms, analyze terms, criticize definitions, describe the relation between
terms, and so forth.
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