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Figure 1 Word cloud representing all qualitative responses to questions in the 2018 
Faculty Survey, from the report of Ms. Vanja Zdjelar. 

 



Summary 

In the fall of 2018, the Teaching Assessment Working Group surveyed all faculty members at 
SFU to find out how they reflect on their teaching, what evidence they feel would be useful in 
evaluating their teaching, and how they feel their teaching is valued. 340 faculty members 
responded to the survey, or 30% of faculty at SFU.  

Most of the questions were multiple choice questions, but some had open-ended answers. The 
results of the multiple choice questions are represented as tables and/or graphs. The open-
ended answers were analyzed by Ms. Vanja Zdjelar, MA student in Criminology. Her work is 
summarized here, but her complete report, which describes the methodology in detail, 
compares the response of tenure vs teaching track and of tenured vs untenured faculty, and 
contains a word cloud for each questions, is available by request.  

This document presents summarizes the results of the survey. The survey was designed to have 
four parts: 

Part I – Faculty Reflections on Teaching 

Questions 1 – 4 asked faculty members to reflect on their teaching. It is clear that many faculty 
members are reflective, thoughtful teachers who care deeply about their work. Participants 
report that student feedback, both informal (e.g. conversations with students outside of class, 
surveys they conduct during class, alumni feedback) and formal (e.g. teaching evaluations 
including the SETC), is very important. It helps them determine whether their course went well, 
whether or not they should make changes, and informs the changes they make to their course.  

Part II – Assessing Teaching During Tenure, Promotion and Merit Review 

Questions 5 – 11 asked faculty members to tell us about how their teaching is assessed, and 
how they would like it to be assessed. Participants feel that their TPCs rely too heavily on 
formal teaching evaluations including SETC and would like to see TPCs use a broader range of 
assessment methods. Participants are not satisfied with the way their teaching is assessed, on a 
scale of 1 (not satisfied) to 5 (very satisfied), they ranked their satisfaction at 2.64. 

Part III – Valuing Our Teaching 

Questions 12 – 18 asked faculty members whether they felt their teaching was valued. They are 
most satisfied with how their teaching is valued by their students (3.81), followed by their 
academic unit (2.97). They are least satisfied by how their teaching is valued by SFU (2.67). 
About 30% of respondents to Question 16 (Over all, how satisfied are you with how your 
teaching is valued) responded that they felt that their teaching was not valued. However, many 
others wrote that they personally value their teaching. 

Part IV – Demographics 

Questions 1 – 8 of this section collected information about demographic indicators. 



Overarching Themes  

In her report, Vanja identifies two overarching themes: that student feedback has a strong influence on 
how faculty run their courses, and that the formal student feedback system is flawed.  

Theme 1 – Student Feedback Influences How I Run the Course 

Overwhelmingly, participants referred to student feedback in their responses. Participants reported that 
they used both formal feedback mechanisms (e.g. the SETC or the standard paper course evaluation) 
and informal feedback. Informal feedback was characterized as verbal communication with students 
during and after class, as well as feedback received through email and feedback solicited by the 
instructor.  

Feedback from students, typically what they tell me in person or via email and course 

evaluations. 

Feedback from students - sometimes the course evaluations are useful for this, but 

direct feedback from students who come to speak with me or email me is a much 

more useful piece of data. 

Several participants report actively seeking out student feedback through questionnaires of their own 
design. 

Feedback on the mid-semester and end-of-semester class evaluations I have created 

to specifically assess and get guidance on these sorts of things from students. 

I have my own student survey that I use around the middle of the semester to gauge 

progress and experience. 

Student feedback was the primary indicator of whether a course went well. As a result, student 
feedback was the main reason for making changes in the course. One participant stated that they did 
not use data, ‘just general feedback from students.” This sentiment was quite prominent through 
questions two and three. Participants also reported that they felt their teaching was valued because of 
information from student feedback.  

Comments from previous students that what they learned in my course was valuable 

and they still use the approaches in their current lives. 

In some cases, this feedback from students came years after the course concluded:  

[I know my teaching is valued] when students graduate and I meet them years later 

and they mention how much they appreciated taking courses with me. 

Theme 2 – The Student Evaluation System is flawed  

Although participants report relying heavily on student feedback, they are also keenly aware of the 
limitations of the current formal evaluation system. Participants expressed concerns about the accuracy 
of the instrument. Many see it as a popularity ranking, affected by the instructor’s gender and ethnicity. 
Other participants also highlighted the existing body of research that questions the validity of the 
student evaluations of teaching, including the role of instructor gender and race on evaluation results. 



Participants say that they “tak[e] the official questionnaires with a huge grain of salt” and are wary of 
their results. Overall, there appears to be a lack of confidence in the questionnaires truly assessing 
teaching and thus learning.   

I feel like I know when a class has gone well--at least smaller classes--because I see 

how the students change over the course of the semester and I know what the quality 

of conversation and work has been. NONE of that is "student performance" and none 

of that is really captured in questionnaires. 

Considering the concern expressed by participants, it is not surprising that, when discussing barriers to 
improve how teaching is assessed, the most frequently reported barrier was formal student evaluations. 
Participants felt that too much emphasis is placed on formal student evaluations. 

Far too much emphasis is placed in the end of term student evaluations. Students are 

not taught how to properly give feedback and the evaluations may end up being 

about likeability of the teacher or course rather than an evaluation of good teaching 

practice. 

Focusing solely on students’ evaluations is convenient but it does not reflect the 

quality of a teacher (abundant evidence support this claim) - at best it may measure 

the popularity of a teacher, or how the students liked the course.  

The participants also highlighted concerns over low response rates since the move to online data 
collection system (the SETC).  

Current course survey system is terrible. Not only are the questions often unhelpful, 

but the student response rate is roughly 50% of what we used to see with paper 

course survey. This is a huge problem, and has not been addressed despite numerous 

requests from faculty. 

The mandatory teaching evaluations taken each semester -- especially now that 

these are on-line and the response rates are generally LOW. 

Thus, while feedback is what influences instructors and is likely appreciated by them, participants’ 
responses suggest that official student evaluation forms may not be the best method of collecting this 
feedback.  

  



Part I – Faculty Reflections on Teaching 

Q1. How do you determine if your course went well? (check all that apply) 

Answer Choices Responses 

Performance of students 87.55% 239 

Feedback from peers 16.12% 44 

Feedback from students 90.48% 247 

Official student questionnaires (e.g. SETC and Course Instructor 
Evaluations) 

60.44% 165 

Other (please specify)   85 

 

Written responses were coded according to the following: 

Code Frequency (%) 

Student feedback 43.5 

Specify informal feedback 27.1 

Specify formal feedback 5.9 

Personal reflection 34.1 

Student engagement 18.8 

Students' performance 17.6 

Whether students take my classes again 4.7 

Feedback from TAs 4.7 

Feedback from peers and colleagues 4.7 

Level of student interest 3.5 

Learning progress  3.5 

 

Analysis of written responses to Q1 

As seen in the quantitative responses, participants report that they know the course went well based on 
student feedback, both formal and informal. This included feedback from alumni. 

Testimonials from students [who] have taken the course - months, sometimes years 

after the course was taught. 

Evidence of student learning also helps the instructor determine the success of a course. This includes, 
but is not limited to, general evidence of growth and learning, as well as more tangible evidence based 
on performance on exam and assignments.  

Observations of learning (or lack thereof) evidenced from every interaction with 

student, whether in class, in office hours, through email communication, through 

any/all work produced (written or oral). 

In addition to student feedback, participants reported high engagement and student interest as a sign of 
a successful course.  



My own assessment is as important as the above. I consider how engaged students 

are, the quality of their research papers and responses to tests, as well as my class 

and individual teaching, the usefulness (or not) of certain readings. Being honest with 

oneself about one's teaching is something that can be learnt. 

Like the above participant, others agreed that personal reflection plays a role in their assessment of the 
course. One participant stated that they know a course has gone well by: “my own evaluation about the 
course, students, and own performance.” Another participant echoes this sentiment saying they know 
the course went well “mostly [based off of] my experience in the classroom and informal feedback from 
students.” 

  



Q2. When you change your class or adjust the way you teach it, what are the main reasons you 
make the changes? 

Written responses were coded according to the following: 

Code Frequency (%) 

Student Feedback 43.5 

Specify Informal Feedback 27.1 

Specify Formal Feedback 5.9 

Personal Reflection 34.1 

Student Engagement 18.8 

Students' Performance 17.6 

Whether Students take my classes again 4.7 

Feedback from TAs 4.7 

Feedback from Peers and Colleagues 4.7 

Level of Student Interest 3.5 

Learning Progress  3.5 

 

Analysis of written responses to Q2 

When asked to identify why they make changes to a course, participants focused on two main reasons: 
student feedback and changes in the field. Student feedback, both formal and informal, is key in 
determining whether something in the course needs to change. Some instructors actively seek feedback 
and provide opportunities to do so using questionnaires they have created. 

Student feed-back on course delivery content. If the students comment they are 

learning, things are left alone. If it seems students are not comprehending the 

material, changes are made accordingly 

Feedback from course evaluations, and comment cards from students throughout the 

semester. 

Additional reasons for change included a desire to improve student engagement and to maintain 
student interest in the course.   

To improve student learning experiences, to increase engagement and attention, to 

reduce student anxiety. 

To introduce new content, to be more efficient and effective in my delivery, to 

incorporate innovative and engaging teaching methods. 

Likewise, changes are made to improve student learning. This included instances where students simply 
“did not get” the material. Changes are made to improve the clarity and delivery of content and to 
address the needs of students.  

I change my teaching method whenever I find that students are not showing 

understanding of the topics that I am teaching. I would try new ways of 

communicating the concepts to the students. 



Year to year variations in specific student interest…weaknesses in cohort 

Participants also made changes to their courses based on changes in the field, including new research, 
new textbooks, and current events. This participant states that: 

The main reason to adjust my classes is the development of my field and new 

literature I need to incorporate. 

In addition, participants reported making changes to keep up with changing pedagogical practice and 
new research on teaching. 

I make changes to my courses first with the aim of update[ing] course content and 

explor[ing] new pedagogical approaches 

Changes related to pedagogy also came from professional development events and opportunities. 

Recent changes to a course I'm now teaching were driven by new concepts I learned 

about pedagogical design. These concepts emerged through a multi-day teaching 

workshop organized by TLC. 

Furthermore, participants report that they consider feedback from colleagues and peers when making 
changes.  

I also receive good tips and suggestions from colleagues though my colleagues are 

not directly observing my teaching.   

I consult with instructors of other courses in the program to see where my own course 

can be expanded or trimmed in content.  

While external feedback is important to participants, they do not rely on it alone; personal satisfaction 
and personal reflection is also a factor. 

I change the material and delivery in lectures where the material failed. I judge 

failure by both student response (questions showing lack of clarity on my part) and 

my gut response after delivery of the material. 

If I am unsatisfied with the overall feel of the course (or parts of it).  If I feel that the 

course could convey the information in a more effective manner. 

[I change the course when] I get bored.   I feel like things didn't "work."  

 

Lastly, other less frequently mentioned reasons for changing the course include structural reasons (e.g. 
class size) and workload. 

 

  



Q3. When you change your class or adjust the way you teach it, what data do you use to guide 
those changes? 

Written responses were coded according to the following: 

Code Frequency (%) 

Student feedback 94.6 

Specify Informal Feedback 26.4 

Specify Formal Feedback 15.9 

Student Performance 33.3 

Research and Literature 24.4 

On pedagogy 8.9 

On the field or topic being taught 8.1 

Consultations with peers & colleagues 22.5 

Self assessment-reflection 20.9 

Feedback from TAs 5.4 

Don’t' have data 3.5 

Other 10.9 

 

Analysis of written responses to Q3 

When it comes to identifying specific data used to determine whether changes are made to a course, 
participants’ responses compliment the responses in Question 2.  

First, participants reported that student feedback, both informal (e.g. conversations with students 
outside of class, surveys they conduct during class, alumni feedback) and formal (teaching evaluations 
including the SESTC), inform changes they make to their course. 

I suppose the answer depends on in what "data" is considered to consist. I use 

student course evaluation data (both quantitative and qualitative from comments--

probably more than latter). I use verbal and written feedback from students. I use 

advice and recommendations from colleagues. I use "data" from my research, but 

more as inspiration for changes than concrete changes. 

Additionally, participants reported that performance on course assignments and exams are also 
considered data.  

Students' performance in comparison to previous offerings of course. Reading quizzes 

- this is very useful to help gauge whether students are able to keep up with the 

reading requirements in the course.  

Participants also defined data as feedback from peers and colleagues. This participant highlights that 
they have been exposed to new ideas this way. 

I learn about new teaching techniques and ideas from colleagues and conferences, 

and do a bit of further research to find out more strategies and details. 

 



Scholarship on the subject they are teaching and on pedagogy was also identified as data and was used 
to adjust the course accordingly.  

I have made major changes based on published studies of teaching and learning, e.g. 

flipped classroom and the value of active learning. Most of my week to week 

adjustments are based on intuition and student feedback. 

My scholarship and ongoing reading of the literature.  

Keeping up with the field is important in determining suitability of material. 

A small group (n=9) reported not using “data” while n=4 report no “hard data.” 

Data does not play a big part in my pedagogy. 

Don't necessarily make the change based on data analysis, rather identified 

improvements 

Individuals also reported self-reflection as a form of data used to make changes.  

My primary guide is in fact introspection, informed by student performance on 

assignments and tests, as well as comments from students. 

Usually, the changes are made using subjective impressions rather than specific data. 

There is currently no useful data being produced on teaching effectiveness. 

Lastly, other less frequently mentioned sources of data included student attendance, perceived levels of 
student engagement, perceptions of student experience, and questions from students.  

 

  



Q4. In one sentence, how would you define effective teaching? 

Written responses were coded according to the following: 

Code Frequency (%) 

Transfer of knowledge 66.4 

Students are learning [general] 23.9 

Students learn transferable skills 13.1 

Facilitating access to knowledge 10.4 

Engages students 19.3 

Inspires and motivates students 18.5 

Students at least partially enjoy your class 5.8 

Includes clear communication of ideas 5.4 

Performance related 5.0 

Leaves lasting impression on students 3.9 

Other 15.8 
 

Analysis of written responses to Q4 

At its core, effective teaching was described as the transfer of knowledge. This includes students 
learning and gaining transferable skills, achieving learning objectives, and, for some participants, student 
performance. Thus, effective teaching is successful learning and growth.  

Enhances students' knowledge, creates a positive experience for me and the students, 

and supports their development and well-being as people. 

I feel that my teaching has been effective if the students are able to apply the 

knowledge that they have gained to novel situations and are enthusiastic over their 

ability to do so. 

Effective teaching supports learning of all students. 

Some participants go further and define it as facilitating access to knowledge, stating that they focus on 
active learning.  

Effective teaching involves facilitating and providing access and openness to new 

knowledge, stimulating and generating interest and intrigue in a subject matter, 

while at the same challenging students (and yourself as an educator) to engage in the 

ideas at deep level. 

Other participants focus on performance; they know their teaching is effective when students perform 
well on assignments and exams.   

To me, effective teaching is to see the students engaged with the material on an on-

going basis and to see them performing well in their assignments. 

Effective teaching is knowing when you, the instructor, have done a good job and 

that this is reflected in student performance and satisfaction. 



To achieve learning and knowledge transfer, participants emphasize clear communication of ideas to 
students.  

[Effective teaching is] clear and effective conveying of course concepts demonstrated 

in student work. 

[Effective teaching is] clear and compelling presentation of ideas and engaging 

students to want to learn more about the topic; challenging them to think critically 

about it. 

Effective teaching was also characterized as teaching that engages students.  

[Effective teaching is] teaching that engages students in meaningful ways (read: 

engagement with theoretical and applied versus memorization and parroting without 

being able to creatively and critically engage) with the broader field, specific content, 

and course learning goals. 

Effective teaching engages students, communicates facts and get students to think 

critically. 

[Effective teaching is ] teaching that gets students engaged in the material and not 

only facilitates their acquisition of knowledge, but gives them the tools and the desire 

to explore further 

Others go beyond just engaging students and try to inspire and motivate them. In other words, effective 
teaching leaves a lasting impression on students. 

Effective teaching is inspiring the students to care about the course material while 

presenting it in the clearest, most engaging manor. 

Effective teaching provides the structure, guidance, and feedback that enables and 

motivates students to master course content and thereby develop reasoning and 

communication abilities that apply more broadly. 

[Effective teaching means] making a lasting impression on a student (positive one) 

that changes how the student interacts with the world around them 

Other less frequently mentioned definitions of effective teaching include teaching that is flexible and 
empathetic to student needs, that challenge students, and that is innovative. 

Lastly, a small number of participants (n=5) say that effective teaching is too complex to be reduced to 
one sentence.  

  



Part II – Assessing Teaching During Tenure, Promotion and Merit Review 

Q5. To the best of your knowledge, does your TPC use the following evidence that you provide 
to assess your teaching, and should they? (check all that apply) 

  Tenure & 
Promotion 

Should 
they? 

Salary 
Review 

Should 
they? 

Total 

Self-reflections 57% 82 85% 122 45% 65 75% 108 144 

Formative assessments 50% 54 77% 84 45% 49 76% 83 109 

Your mentorship of teaching assistants or faculty 43% 63 83% 121 37% 54 79% 114 145 

Teaching portfolios/dossiers 77% 149 79% 153 44% 84 56% 109 193 

Curriculum development activities 73% 144 77% 151 64% 126 74% 146 197 

Articles published on the scholarship of teaching 
and/or conference presentations 

69% 107 76% 119 58% 91 72% 112 156 

Engagement with the Teaching and Learning 
Centre 

42% 52 79% 98 40% 49 71% 88 124 

Engagement with the Institute for the Study of 
Teaching and Learning in the Disciplines 

36% 33 85% 78 34% 31 78% 72 92 

Participation in external professional 
development (pedagogical conferences and 
events) 

52% 77 79% 117 47% 70 77% 114 149 

Teaching philosophy statements 76% 115 74% 113 38% 57 51% 78 152 

 

  



Q6. To the best of your knowledge, does your TPC use the following evidence related to the 
student experience to assess your teaching, and should they? (check all that apply) 

 

  

  Tenure and 
Promotion 

Should they? Salary 
Review 

Should 
they? 

Total 

Formal student course evaluations 
(quantitative) 

95% 204 53% 115 92% 198 51% 110 215 

Formal student course evaluations 
(qualitative comments) 

84% 164 61% 119 78% 153 57% 111 195 

Informal student surveys 13% 7 85% 45 11% 6 74% 39 53 

Faculty initiated and designed course 
evaluation 

26% 24 84% 79 21% 20 81% 76 94 

Student work samples 13% 10 85% 64 7% 5 72% 54 75 

Student grades and/or test scores (such 
as from accrediting exams) 

26% 10 74% 29 18% 7 72% 28 39 

Student awards or noteworthy 
achievements 

44% 40 78% 71 37% 34 69% 63 91 

Student letters or testimony 31% 32 87% 89 17% 17 70% 71 102 

Graduate student supervision 81% 156 77% 147 73% 140 71% 136 192 



Q7. To the best of your knowledge, does your TPC use the following evidence provided by your 
peers to assess your teaching, and should they? (check all that apply) 

  Tenure and 
Promotion 

Should they? Salary Review Should 
they? 

Total 

Classroom observations (in-person or 
video analysis) 

24% 27 89% 102 12% 14 65% 74 114 

Peer review of course materials 23% 27 88% 106 14% 17 71% 85 120 

Peer review of teaching 
portfolios/dossiers 

41% 47 84% 98 22% 25 58% 67 116 

Peer classroom observations 17% 20 91% 108 9% 11 68% 81 119 

Observation by your Chair 18% 9 92% 47 10% 5 75% 38 51 

Candidate interviews conducted by 
peers/admin 

28% 13 85% 39 15% 7 67% 31 46 

 

  



Q8.  To the best of your knowledge, does your TPC use any of the following information to 
assess your teaching, and should they? 

  Tenure and 
Promotion 

Should 
they? 

Salary 
Review 

Should 
they? 

Total 

Teaching-related awards 
(internal and/or external) 

87% 157 73% 131 80% 144 69% 124 180 

Teaching grants 77% 110 71% 102 70% 100 69% 98 143 

External referee testimony 59% 55 78% 73 23% 21 47% 44 93 

 

  



Q9. What other evidence should your TPC use to inform their assessment of your teaching? 

This question did not yield a clear consensus on which evidence should be included by the TPC. The 
diversity of responses and lack of clear overarching categories and themes highlight the difficulty of 
assessing teaching. In coding the data, some groupings were identified; however, the frequency of these 
overarching suggestions is low; each suggestion had between nine and four responses. The results of an 
analysis of the responses are presented below.  

Analysis of written responses to Q9 

In response to this question, participants expressed concern about the difficulty in assessing teaching 
and say that teaching is currently poorly assessed. 

"Should" is a funny word. Teaching is poorly assessed now. What we do now is 

because it is easy. What we should do is undoubtedly more difficult/time 

consuming/costly. 

Assessment of teaching is notoriously difficult at all levels because assessment 

instruments are generally very poor at measuring the most enduring outcomes 

(attitudes and non-algorithmic skills such as thinking and collaboration) so they focus 

on what is easy to measure rather than what is most important.  Student satisfaction 

surveys are of limited value because it is not known what causes a student to give a 

high of low grade to the teaching so there is neither validity or reliability to the data.  

The most valid data would be expert peer observation, which is obviously a complex 

and expensive proposition.  Student focus groups might be possible but in all 

likelihood some beefing up on student surveys in terms of quality of questions and 

design of response methods followed by sophisticated statistical analysis to draw out 

some reasonable conclusions is the only practicable option. 

One suggestion that emerged from the data was the possibility of including short personal statements 
on teaching. Participants suggested statements could include a self-assessment of their teaching and 
other evidence they felt showcased their effective teaching. These statements can give the TPC insight 
on pedagogy and any improvement over time.  

Narrative about teaching goals and what faculty member has done to improve 

...a short document in which I can point out other factors that may have affected my 

SETC scores, etc…  This allows me to highlight the other evidence that might be 

relevant, in each review period. 

Participants also highlighted that student feedback can provide insight on the instructors teaching but 
they suggest an improved student evaluation system. 

Better designed [student evaluations] that rule out the impact of students grade in 

the course, personality factors, perceived easiness of course etc. 

In order to better assess effective teaching, participants would like to have information on student 
learning included by the TPC.  

Asking students if they learned anything. We normally do not ask them this question 

and even in a course students do not like, they often learn something. 



- assessment of actual teaching -- how did the instruction and design of course help 

students learn? (current system is a popularity ranking of course and by no way 

measures what learning occurred or whether or not the teaching strategies used 

were effective to students' learning 

Participants also reported wanting to include feedback from students following the end of the course 
including feedback from alumni.  

Ideally, we should ask how alum think about the value we created for them when 

they were in our classes 

Evaluation of students not in week 12, but 2 years out.  How valuable was the class at 

the time?  In preparation for other courses?  For their career path? 

Structural factors such as workload and course content were also identified as factors that should be 
considered by TPCs. This includes information about class size, course level, and course content. 

Course material (was already in the choices I believe) but I wish to emphasise. Class 

size. Course Level. Range of courses taught by an individual. New course development 

or course taught for the first time. 

Peer evaluation and observation was also suggested as a method of assessing teaching. However, 
participants identified some challenges to using this method.  

I think peer and supervisor evaluations would be useful; however, the time involved, 

and potential social awkwardness are significant barriers. Also, for some topics, only 

general teaching effectiveness can be assessed by peers. 

Although I think having observation of teaching would be a great idea, there is no 

way we can do that in a large department every year. It would increase workload for 

all our faculty to share this duty, and there would be individual differences in 

evaluation. It would be better to have just a couple of people do this, but again, too 

much work given current responsibilities. 

Unfortunately, although the suggestions mentioned above did emerge from the data, the frequency 
with which they did is low. This diversity in responses and the difficulty of assessing teaching suggest 
that a more holistic approach to evaluation should be taken. It would be beneficial to conduct further 
research on this question. 

 

  



Q10.  Do you feel that there are barriers to improving how we assess teaching? 

Answer Choices Responses 

Yes 87.44% 188 

No 12.56% 27 

 

Written responses were coded according to the following: 

Codes Frequency (%) 

Student evaluations 35 

Difficult to assess teaching 22 

Lack of resources 22 

Peer Review 14 

Focus is on research  11 

Teaching is not valued 5 

Other 24 

 

Analysis of written responses to Q10 

As previously mentioned, the main barriers to improving the evaluation of teaching is the student 
evaluation system. Participants reported that there is an overreliance on formal student feedback. They 
stated that results from these evaluations do not meaningfully assess teaching, instead they provide 
information about “popularity.” Participants also highlighted existing research that shows women and 
minority instructors receiving poorer reviews then their counterparts.  

Reliance primarily on student evaluations for data about teaching is the biggest 

barrier. We are requested to provide summary numbers from the evaluations - course 

and prof performance - and that is what gets passed along with the TPC package to 

the dean and above.  As long as the institution requires these numbers, we have very 

little incentive for developing meaningful ways of assessing teaching.  The flaws of 

these kinds of teaching evaluations are well known - there is ample literature to show 

the ways in which women and minority faculty, in particular, are poorly served by 

teaching evaluations, but yet we continue to use them because they provide a neat 

and tidy set of numbers that can be used administratively. 

It is easiest to just use the results from a few questions on the SETC. This are a 

horrible way of assessing teaching effectiveness (SETCs are biased and possibly 

negatively correlated with effectiveness) but better ways require resources which 

most on TPC are not willing to put into the exercise. 

In addition to this, participants highlight that there is an “obsession” with quantifying good teaching. 
This obsession is seen to be negative and reductive. Participants state that  

[There is] not enough focus on qualitative statements from students for those of use 

who teach large classes 



It's really hard to assess teaching, especially quantitatively. The education literature 

has made this abundantly clear 

Another key problem mentioned by participants is a lack of resources. Participants reported that a lack 
of time and energy are a barrier to improving the evaluation of teaching. 

Time and energy of the people who would assess me teaching, or even just come to 

evaluate and make suggestions for improvement. 

Faculty and administration feel that the full evaluation of teaching would be too 

expensive and time consuming. 

Time and workload. TPCs are already overloaded (and the new rule about an external 

on TPC doesn't help). We have too much work. So meaningful assessment of teaching 

is impossible, because it takes time and effort and no one will make the time for it or 

reward the effort. 

Similarly, while peer review was identified as a possible way to assess teaching, participants raised 
concerns over their use. Many see them as impractical because of time and workload constraints. 

None of the above methods is perfect. Having peer reviews is a decent idea, but 

creates an enormous burden of work, plus everyone has biases in their approach.  

Time. Peer evaluation is an additional tool that would help with evaluation, but this 

also contributes to workload creep. 

Lastly, participants reported that the focus for TPCs is often research and that teaching is not valued.  

The overwhelming emphasis on research above all stalls serious attempts to improve 

assessment of teaching 

Research is still dominant in the university hierarchy. This is reflected in salaries of 

teaching faculty vs research faculty and the fact that teaching faculty do [not] get 

tenure.  As such, TPCs comprise largely research faculty and that is often 

accompanied by less expertise in assessing teaching because the emphasis on 

research performance is so high. Until we start valuing teaching more, this will 

continue to be an issue. Do appreciate the change of having full time teaching faculty 

on TPCs, but then they become the ONE expert on teaching. The proportion is still at 

imbalance. 

Teaching is undervalued compared to "research" even when the contribution of the 

research is unclear. 

The culture at SFU does not value teaching as it should which means resistance to 

new ideas to better assess is a barrier, as well as resistance to anything that will take 

more of our time 

Other less frequently identified barriers include a lack of an independent audit, a lack of training, a lack 
of incentives to improve the process, a lack of accountability mechanisms for bad teachers, and a lack of 
teaching standards.   



Q11.  Over all, how satisfied are you with how your teaching is assessed?  



Part III – Valuing Our Teaching 

Q12. Over all, how satisfied are you with how your teaching is currently valued by students? 

 

Q13. Over all, how satisfied are you with how your teaching is valued your academic unit? 
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Q14. Over all, how satisfied are you with how your teaching is valued by SFU? 

 

Q15. Over all, how satisfied are you with how your teaching is valued? 
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Q16. Are there other ways your teaching is valued?  

Written responses were coded according to the following: 

Codes Frequency (%) 

Feedback from students 37.5 

It's not valued 30.8 

Feedback from Colleagues 18.3 

Personal Satisfaction 13.5 

Feedback from community  7.7 

Teaching Awards  2.9 
 

Analysis of written responses to Q16 

One key finding is that approximately one third of those who responded to this question feel that their 
teaching is not valued.  

"Other ways" implies that I think my teaching is valued in the first place. Frankly, it's 

not. Research is valued to the exclusion of all else. 

 The question for me is how teaching is valued compared to research and my 

experience is that it counts for almost nothing in comparison. in TPC we discuss 

research not teaching (other then to say it is good). The 40/40/20 

(research/teaching/admin) is fiction. 

When individuals do report feeling that their teaching is valued, the value is derived from students, 
colleagues (including other instructors, teaching assistants, and admin), and the community. One 
participant says they know that their teaching is being valued “by the staff and teaching assistants that I 
work with.” Another goes on to say that:  

My teaching is definitely valued by my discipline in Canada; my disciplinary 

colleagues recognize me as a teaching mentor and pedagogical leader. Some (but 

definitely not all) of my departmental colleagues (most of whom are not in my 

discipline) value my teaching and share their personal feedback with me and also 

share when they hear good things about my teaching from students. 

Lastly, participants report that personal satisfaction is important. Teaching, for these individuals, is 
intrinsically valuable.  

I value it. It's important to me to be the best teacher I can even if my institution 

doesn't value it. 

It has always been valuable to me at an entirely personal, intrinsic level. 

  



Part IV – Demographics 

Q1.  What is the title of your position? (check all that apply) 

 

Q2.  With which academic discipline do you most closely associate? 
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Q3.  How many years have you taught as a 
faculty member? Please include all faculty 
positions. 

 

Q4.  How long have you been teaching at 
SFU? 

 

 

Q5.  Over the past two years (or, in your most recent biennial assessment), how many courses 
did you teach? 

 

Q6.  Over the past two years (or, in your most recent biennial assessment), how many of the 
following size classes did you teach? 

 



Q7.  What is your age? 

 

Q8.  With which of these do you identify? 

Answer Choices Responses 

Male 48.05% 111 

Female 42.86% 99 

Prefer not to declare 7.79% 18 

Other (please specify) 1.30% 3 
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